Assignment Discovery Lesson Plan
Viking Discoveries with STAT Modifications

Subject:
World History - Vikings

Grade level
9-12

Duration
Up to three class periods

Objectives
Students will: 
· gain an understanding of Viking life and history
· create a model of a Viking longship; and
· write an account of life as a Viking. 

ELL Background Knowledge: The student may demonstrate or apply any previously gained knowledge of Viking history or culture.  

Materials:
· Computers with Internet access 
· Map of the world/Transparency Map
 · Overhead projector and appropriate markers
· Video equipment
· Print materials about the Vikings (See procedure #8)
· Paper, pens, paint, markers
· Styrofoam egg cartons, glue, scissors, straws, string, and other materials as needed to create model Viking longships
· Basin or sink, water
· Small objects to act as cargo
· Scale 

ELL Additional Materials: Bilingual dictionaries, subtitled or video transcripts in native language if available, ship diagram handout (in appropriate ELL level), texts/books in native language about Vikings or in simplified or heavily illustrated English if available, world map handout (in appropriate ELL level), Viking images transparency or handout, Viking-related props or images if available, and appropriate ELL level graphic organizer for understanding video content.

(8. Refer to Specialist for PreTeaching or Modification: If absolutely no materials are available with transcripts or subtitles or in a translated format, see if specialist would be able to provide at least a few sentences or examples or translations in native language for ELL students to examine.  Ensure students are familiar with independent research concepts – ie how to examine a web page for information if given a valid URL or how to pull data from written material and re-present it in written or illustrated or acted form.)
Procedures
1. Engage students in a discussion of the Vikings. Ask where the Vikings 
originated (Scandinavia), what the Vikings are perhaps best known for 
(raiding, shipbuilding, sailing), and what they are perhaps less known for 
(farming, fishing, iron work, trade, writing).

(2. Proficiency Gaps – For Beginning levels, introduce the topic with images.  Either provide picture cards for students to hold up or ask them to circle relevant images from an overhead.  For Intermediate levels suggest that students act out or draw their suggestions on the blackboard or overhead.  For Advanced levels, regular class discussion should be acceptable but perhaps refer students to a vocabulary list immediately following exercise)

(3. SHOW Strategy Addition – Bring in various Viking-related props to pass around the classroom and spark discussion.  Helmet (from Halloween – need to remember that this is theoretically historically inaccurate but everyone makes the association!) as well as prop rune pieces, prop axe/shield/sword, and maybe a copy of Norse myths children’s book.  Also provide some images.  Pass out Beginning Level ELL handout with images for students to circle as part of discussion.) 

(5. Verbal-NonVerbal Connections – Reinforce new terms, especially those like Runes or Viking or helmet for which there are props.  Ask students to identify objects by name as you hold them up.)

(6. Increase Interaction – This would be primarily Teacher/ELL based to check for comprehension.  Alternatively, the class could be divided into groups at the outset to brainstorm key elements of Viking culture.  This would be ELL/Native Speaker or ELL/ELL interaction.)

2. Ask for volunteers to identify Scandinavia and the present-day countries of 
Denmark, Sweden, and Norway on the world map. Have other volunteers 
trace on the map possible Viking routes to Germany, France, and other 
European countries; to Russia; to Constantinople (today Istanbul, Turkey); 
and to Iceland, Greenland, and Newfoundland.

(2. Proficiency Gaps – For Beginning and Intermediate levels, emphasize what Scandinavia is – outline and then shade in the region on a transparency or provide a map copy so students may do so themselves.  The map could be designed in several ways to help with proficiency levels, such as offering fill-in-the-country-name spaces for Intermediate and Advanced levels and already-completed labeling with national flag images as well for Beginning students.  To discuss what is meant by routes, teacher could demonstrate by providing an example of a daily route taken b students, such as from home to school.)

(4. SHOW + TELL Strategy Addition – Have a map of the local area available and have students demonstrate how they get to school – this will define ROUTE for students.  Additionally, have map handout at various proficiency level available and help guide students to completing the map activity.)

(5. Verbal-NonVerbal Connections – Reinforce the English names of geographical locations by pointing to the map and having students repeat after the teacher as a country is identified.  Have the teacher indicate a location and ask students to identify it in order to reinforce the name.)

(6. Increase Interaction – This would be primarily Teacher/ELL based to check for comprehension.)

3. View video and/or present material about Viking history and impact on Western Europe.

(2. Proficiency Gaps – For Beginning and Intermediate students, ensure that bilingual dictionaries are on hand.  If possible, show content with subtitles in students’ native languages or provide a transcript of any spoken content in the same way.  For all levels, provide handout appropriate to ELL level to help diagram and note important aspects of the video or presentation.)

(4. TELL Strategy Addition – Provide graphic organizer of appropriate type for ELL level [such as a Cluster Web or Org Web for Advanced students, Topic and sub-point chart for Intermediate students, or Visual-aid enhanced Topic and sub-point chart for Beginning students] to complete while viewing and discussing video clips.)

(5. Verbal-NonVerbal Connections – Ask students to write down any word they don’t understand in the video.  Take time after the video to discuss these terms and reinforce earlier vocabulary as it appeared in the video.)

(6. Increase Interaction – Following video, students could be paired into groups to complete graphic organizers.  This would be ELL/Native Speaker or ELL/ELL activity depending on group composition.)

4. Ask students to describe the Viking vessels known as longships. They should 
understand that the longships were extremely seaworthy and swift, could be 
outfitted to carry tons of cargo, and were designed with a shallow draft that 
enabled the ships to enter small harbors and shallow waterways. Have the 
class speculate about how these design characteristics may have helped the 
Vikings in their surprise raids. Longships were the warship dragons of Viking 
sagas, and raids by longships struck fear into the hearts of the enemy. 

(2. Proficiency Gaps – For all levels and for non-ELL students, it would be better to actually have a diagram or handout of a Viking longboat.  The diagram could be labeled with the vocabulary (see end of lesson) and this time could be used to reinforce these new words.  Additionally, for the speculation aspect, students should re-enact in smaller groups ways in which longboats were beneficial to Viking raiders.)

(4. TELL Strategy Addition – Provide diagram of longship/longboat and have class fill out parts as it is discussed along with what each part influences.  Provide section of handout for students to list (or rank for ELL Beginning Level) aspects of longship that aided Viking life.)

(5. Verbal-NonVerbal Connections – Have students repeat the parts of the ship diagram.  Ask students to label a diagram on an overhead or point to the parts and ask students to call out the correct name.)

(6. Increase Interaction – This would be primarily Teacher/ELL based to check for comprehension.)

5. Tell students that they are going to work in pairs or small groups to construct 
their own longships. The approximate ratio of a longship’s length to width was 
four to one—about that of an egg carton, which is what students will use to 
create their longships. 

(2. Proficiency Gaps for 5+6 – For Beginning, Intermediate, and Advanced students, the teacher should demonstrate completely the task of constructing a longboat from an egg carton and other furnished supplies.  For Beginning students, the teacher should also indicate through gesture that students are to form groups and ensure that ELL students are paired in peer groups that will help them participate and encourage verbal interaction.

(3. SHOW Strategy Addition – Teacher should complete construction of Viking longboat first as a demonstration of what students are expected to do.)

6. Students should first carefully cut the top off a Styrofoam egg carton. The 
bottom portion will represent the longship. Glue pieces of the top portion over 
any holes on the bottom portion. Allow the glue to dry completely. Students 
can then modify, decorate, or outfit their ships as they wish, perhaps 
attaching a straw to the hull to serve as a mast and fashioning a Viking-style 
sail out of paper or lightweight material; or adding a Viking-style prow to the 
bow of the ship.

7. Fill a basin or sink with about 2 inches of water. To demonstrate the efficiency 
of the longship, float the egg carton in the water, and then gradually fill it 
with any convenient items to represent weight. (Small plastic toy farm 
animals and other realistic pieces will make the cargo more authentic.). 
Although the flotation qualities of the Styrofoam may enhance the models’ 
carrying capacity, students should discover that the carton holds a 
surprisingly large cargo.   

(2. Proficiency Gaps – For all students – demonstrate the task at hand, filling the longboat with cargo until it becomes unwieldy or starts to sink.  Also demonstrate how to weigh cargo and ship and compare the two/form a ratio.)

(6. Increase Interaction – This is an ELL/Native Speaker or ELL/ELL activity, depending on class and group composition.)

8. Engage students in discussion about results of long boat experiment and what this means for migration and settlement as well as raiding activities.

(2. Proficiency Gaps – For Beginning levels, provide a graphic illustrating cargo capacity as well as longboat design and what it impacts for Viking life.  For Intermediate levels, a graphic organizer model can be used to indicate key points for the same topic.  And for Advanced levels, a web-style organizer may be helpful to illustrate cross-over connections between cargo capacity, boat design, and Viking life.)

(6. Increase Interaction – This would be primarily Teacher/ELL based to check for comprehension.)

9. Tell students they are now going to research Viking life and write a short 
essay or other piece of creative writing about their experiences as a Viking. 
Sample subjects include
· an account of a Viking trade voyage or raid;
· the experiences of Erik the Red or Leif Eriksson in discovering and settling 
in a new land;
· a Viking funeral, complete with a burning longship and a short tribute to 
the departed; 
· a Viking saga; and 
· a journal about life on a Viking farm. 
Encourage students to sign their name on their paper in runes. 

(2. Proficiency Gaps for components 9 & 10 – Beginning Level students should be given the opportunity to use images or drawings to help bridge the difficulty they may have in writing in English.  For Beginning and Intermediate levels, provide bilingual dictionaries, encourage students to use sources that may have native-language options, and provide texts that are either in the native language or may be in somewhat more accessible language for the students.  Advanced students should be encouraged to have peer review and feedback to help with any language problems.  Additionally, advanced students should also be able to provide one or two illustrations in lieu of more text if they wish.)

(4. Leveled Questions with 2 Required each – Beginning Level students should answer the following questions in their essay or illustration: a)How do Vikings use longships? b)Show two (2) more parts of Viking life you have learned that are NOT about the longships
Intermediate Level students should answer the following questions in their essay or illustrations: a)How did the Viking longship contribute to raiding and migration?  Name at least three functions or parts of the ship that helped the Vikings.  b)What are at least three new features or facts about Vikings that you have learned from your research?
Advanced Level students should answer the following questions in their essay: a)How did the Viking longship influence Viking life?  Explain how aspects of the longship contributed to Viking raiding and migration.  Be sure to include a minimum of three aspects.  b)What did you learn about Viking life from your research?  Incorporate at least three elements of Viking life not related to raiding or longships into your essay.)

(5. Verbal-NonVerbal Connections – Ask students to record their own word banks [possibly for extra credit] of new terms learned in their research.  These words can later be shared with the class as additional learning activity.)

10. Students should use both print and online resources for their research. The 
following Web sites may be helpful: 
· http://www.mnh.si.edu/vikings/
The National Museum of Natural History’s Discover Vikings: The North 
American Saga site celebrates the 1,000-year anniversary of Leif Eriksson’s 
arrival in North America.
· http://pbs.org/wgbh/nova/vikings
PBS’s The Vikings site offers a vast amount of information, including a model 
Viking town and how to write your name as a rune.
You may choose to have students share what they have written with the class.

Additional Web Resources
· http://en.wikipedia.org/wiki/Vikings
· http://ngm.nationalgeographic.com/2012/11/vikings-and-indians/pringle-text
· http://news.nationalgeographic.com/news/2012/10/121019-viking-outpost-second-new-canada-science-sutherland
· http://www.history.com/news/history-lists/10-things-you-may-not-know-about-the-vikings
· http://www.livescience.com/32087-viking-history-facts-myths.html
· http://www.bbc.co.uk/schools/primaryhistory/vikings/
· http://www.visitdenmark.com/denmark/culture/vikings-facts-and-myths
· http://www.dockmuseum.org.uk/default.aspx?page=470
· http://www.telegraph.co.uk/science/science-news/8863785/Magical-Viking-stone-key-facts-about-daring-sea-raiders.html
· http://www.history.com/shows/vikings/videos/viking-ships
· http://www.history.com/shows/vikings/videos/viking-way-of-life
· http://www.bbc.co.uk/history/ancient/vikings/












Evaluation
Use the following three-point rubric to evaluate students’ work.

3 points: Students actively participated in class discussions; worked efficiently and 
cooperatively to create a model Viking longship; demonstrated thoroughness and 
initiative in their research; wrote a compelling piece that reflected a clear 
understanding of life as a Viking.

2 points: Students participated somewhat in class discussions; worked somewhat 
efficiently and cooperatively to create a model Viking longship; demonstrated a 
degree of thoroughness and initiative in their research; wrote a piece that reflected 
some understanding of life as a Viking.

1 point: Students did not participate in class discussions; did not work efficiently or 
cooperatively to create a model Viking longship; demonstrated poor or uninspired 
research skills; wrote a piece that reflected some understanding of life as a Viking.

Viking Cloze Optional Worksheet (from www.bogglesworldesl.com) can also be used at the end for Extra Credit (Beginning Level ELLs can use illustrations if need be) to further reinforce vocabulary and lesson concepts.

(7. ELL Vocabulary - ELL Language Development: Description and Research terms as derived in part from lesson vocabulary.  Understanding how this plays into a creative writing sample that demonstrates understanding of lesson concepts.)

Vocabulary

hull
Definition: The frame or body of a ship, exclusive of masts, engines, or 
superstructure 
Context: Ancient Norse vessels had skins covering their hulls. 

keel
Definition: The principal structural member of a ship, running lengthwise along the 
centerline from bow to stern, to which the frames are attached 
Context: The keel of a ship maintains its stability in the water.

nautical
Definition: Of, relating to, or characteristic of ships, shipping, sailors, or navigation 
on a body of water 
Context: The nautical skills of the Vikings allowed them to sail great distances.

navigable
Definition: Sufficiently deep or wide to provide passage for vessels 
Context: The shallow draft of a Viking longship made the smallest rivers navigable.



Nordic
Definition: Of, relating to, or characteristic of Scandinavia or its peoples, languages, 
or cultures 
Context: The Nordic gods Tir and Thor lend their names to our calendar as Tuesday 
and Thursday.

raid
Definition: A surprise attack by a small armed force 
Context: People living along the northern coast of Europe lived in fear of Viking 
raids.
Viking
Definition: A seafaring Scandinavian people who plundered the coasts of northern 
and western Europe from the 8th through the 10th centuries 
Context: Viking raiders eventually settled in the area of northern France now called 
Normandy.

(7. ELL vocabulary - Additional ELL Vocabulary: Scandinavia, route, runes, saga, longship/longboat, various country names in English [Norway, Denmark, Sweden, Iceland, Greenland, Newfoundland, Constantinople].  See attached Vocabulary Handout for all lesson vocabulary and definitions.) 


National Standards

This lesson plan addresses the following thematic standards:
· Culture
· People, Places, and Environment
· Individuals, Groups, and Institutions
· Production, Distribution, and Consumption
· Science, Technology, and Society

Florida Sunshine State Standards

NGSSS:912:World History: Standard 1 – Utilize historical inquiry skills and analytical processes.
SS.912.W.1.6	Evaluate the role of history in shaping identity and character.

NGSSS:912:World History: Standard 2 – Recognize significant events, figures, and contributions of medieval civilizations (Byzantine Empire, Western Europe, Japan).
SS.912.W.2.10	Describe the orders of medieval social hierarchy, the changing role of the Church, the emergence of feudalism, and the development of private property as a distinguishing feature of Western Civilization.
SS.912.W.2.13	Explain how Western civilization arose from a synthesis of classical Greco-Roman civilization, Judeo-Christian influence, and the cultures of northern European peoples promoting a cultural unity in Europe.

NGSSS:912:Geograph: Standard 4 – Understand  the characteristics, distribution, and migration of human populations.

Credit
Peter A. Adams, social studies teacher, Laurel High School, Laurel, Maryland; revised 
by Amy Donovan, freelance writer and editor
http://school.discoveryeducation.com/lessonplans/programs/vikingdiscoveries/

Viking Cloze Worksheet:
www.bogglesworldesl.com, 2008


